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Abstract

This study explores the psychological perspectives of students with intellectual disability
during their transition from school to higher education in Haryana. Using a descriptive survey
method, data were collected from 80 students with intellectual disability. The study examined
psychological adjustment, self-efficacy, family support, and transition-related challenges.
Findings revealed that most students experienced moderate levels of adjustment and
confidence, while family support played a significant role in facilitating successful transition.
Challenges such as anxiety, social adaptation difficulties, and limited institutional support
were also identified. The study highlights the need for effective transition planning and

inclusive support services.
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1. Introduction

Education is a fundamental right and an essential means of social inclusion, empowerment,
and personal development. In recent years, inclusive education has gained significant
attention worldwide, aiming to provide equal educational opportunities to all learners,
including students with disabilities. While access to school education has improved
considerably, the transition from school to higher education remains a major challenge for
students with Intellectual Disability (ID).

Transition to higher education involves adapting to new academic expectations, social

environments, and increased independence. Students with intellectual disability often
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experience difficulties related to self-confidence, social adjustment, decision-making, and
academic readiness during this period. These challenges may affect their participation and
success in higher education.

The National Education Policy (2020) and the Rights of Persons with Disabilities Act (2016)
emphasize equitable access and inclusive opportunities for students with disabilities.
However, despite these policy initiatives, many students with intellectual disability continue

to face barriers in accessing and sustaining higher education.

In Haryana, various inclusive education initiatives have expanded educational opportunities
for students with disabilities. Nevertheless, limited research has examined the psychological
experiences of students with intellectual disability during their transition from school to
higher education. Understanding these experiences is important for developing effective

support systems and inclusive practices.
Objectives of the Study

1. To examine the psychological experiences of students with intellectual disability

during their transition to higher education.
2. To identify major psychological barriers affecting successful transition.
3. To analyze the role of family and institutional support during the transition process.
4. To suggest measures for improving transition support services in Haryana.
Research Questions

1. What psychological challenges are experienced by students with intellectual disability

during transition to higher education?
2. How does family support influence transition outcomes?
3. What barriers affect their participation in higher education?
4. What measures can facilitate a successful transition?
Need of the Study

Research on the transition experiences of students with intellectual disability in Haryana is

limited. The present study seeks to address this gap by exploring psychological factors that
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influence successful transition and by providing recommendations for strengthening inclusive

higher education practices.
Review of Literature

Previous studies indicate that the transition from school to higher education is a critical stage
for students with disabilities. Kohler (1996) and Halpern (1994) emphasized that successful
transition requires systematic planning, family involvement, and institutional support.
Newman et al. (2011) reported that students with disabilities often face lower participation
and completion rates in higher education compared to their peers.

Research on students with intellectual disability highlights several psychological challenges
during transition. Wehmeyer (2005) and Dykens (2006) found that low self-confidence,
anxiety, social adjustment difficulties, and dependence on family support significantly
influence transition outcomes. Similarly, Schalock et al. (2010) emphasized the importance of

emotional well-being, social inclusion, and self-determination in enhancing quality of life.

Studies on self-determination suggest that decision-making skills, goal setting, and self-
advocacy contribute positively to educational success (Wehmeyer & Schwartz, 1997;
Shogren et al., 2015). Family support has also been identified as a major factor influencing
psychological adjustment and educational aspirations (Turnbull et al., 2007; Doren & Benz,
2001).

Research further indicates that effective transition planning, counseling services, and
collaboration among schools, families, and community agencies improve postsecondary
outcomes (Test et al., 2009; Carter et al., 2010). International studies on inclusive higher
education emphasize the importance of academic accommodations, counseling support, and
accessible learning environments (UNESCO, 2020; Grigal & Hart, 2010).

In the Indian context, studies by Jangira and Ahuja (1996), Sharma and Deppeler (2005), and
Alur (2010) highlight challenges related to accessibility, teacher preparedness, and support
services. However, research focusing specifically on the psychological experiences of
students with intellectual disability during their transition to higher education, particularly in

Haryana, remains limited.

Research Gap
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Existing literature provides limited evidence regarding the psychological adjustment, self-
efficacy, and transition experiences of students with intellectual disability in Haryana.
Therefore, the present study seeks to examine these factors and explore the role of family and

institutional support in facilitating successful transition to higher education.
Research Methodology

The present study employed a descriptive survey research design to examine the
psychological perspectives of students with intellectual disability during their transition from
school to higher education in Haryana. The population comprised students with mild
intellectual disability studying in secondary schools and higher education institutions of

Haryana.

A sample of 80 students was selected through purposive sampling technique. Data were
collected using standardized tools, including the Psychological Adjustment Scale, Self-
Efficacy Scale, and a Transition Readiness Questionnaire, along with a demographic

information sheet.

The collected data were analyzed using descriptive and inferential statistical techniques.
Measures such Mean, Standard Deviation, t-test, and Pearson Correlation were employed
to examine psychological adjustment, self-efficacy, and the relationship between support

systems and transition outcomes.

The study was delimited to students with mild intellectual disability in Haryana and

focused specifically on their transition from school to higher education.
Results and Discussion
4.1 Analysis and Interpretation of Data

The study examined the psychological perspectives of 80 students with intellectual disability

during their transition from school to higher education in Haryana.
Table 4.1

Level of Psychological Adjustment among Students

Level Frequency Percentage
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Level Frequency Percentage
High 18 22.5%
Moderate 42 52.5%
Low 20 25.0%
Total 80 100%

Interpretation

The majority of students (52.5%) exhibited a moderate level of psychological adjustment
during transition. About one-fourth of the students demonstrated low adjustment, indicating

difficulties in adapting to higher educational environments.
Table 4.2

Self-Efficacy of Students with Intellectual Disability

Level Frequency Percentage
High 15 18.75%
Moderate 46 57.50%
Low 19 23.75%
Total 80 100%

Interpretation

Most students reported moderate self-efficacy levels. A considerable proportion showed low

confidence regarding their ability to cope with higher education demands.
Table 4.3

Perceived Family Support
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Level Frequency Percentage
High 48 60.0%
Moderate 22 27.5%
Low 10 12.5%
Total 80 100%

Interpretation

The findings indicate that family support is generally strong among students with intellectual
disability. Most participants acknowledged receiving emotional and practical assistance from

their families during transition.
Table 4.4

Correlation between Family Support and Psychological Adjustment

Variables r-value

Family Support & Psychological Adjustment 0.62**

p<.01
Interpretation

A significant positive relationship was found between family support and psychological
adjustment. Students receiving greater family support demonstrated better adaptation to

higher education environments.
4.2 Major Findings
1. Most students showed a moderate level of psychological adjustment during transition.

2. Self-efficacy levels were generally moderate, indicating the need for confidence-

building interventions.

3. Family support emerged as a major facilitating factor.
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4. Students with stronger family support demonstrated better psychological adjustment.

5. Anxiety regarding academic expectations and social integration was commonly

reported.
4.3 Discussion

The findings suggest that transition from school to higher education presents considerable
psychological challenges for students with intellectual disability. Moderate levels of
adjustment and self-efficacy indicate that many students require additional guidance and

support services.

The positive relationship between family support and adjustment confirms previous research
emphasizing the role of parents in facilitating successful educational transitions. Students
who received encouragement, guidance, and emotional support from family members adapted

more effectively to higher education settings.

The results further indicate that transition planning, counseling services, and institutional
support mechanisms are essential for improving educational outcomes among students with

intellectual disability.
4.4 Educational Implications

e Schools should initiate transition planning before students complete secondary

education.

o Higher education institutions should establish disability support and counseling

Services.
o Parents should be actively involved in transition preparation.
« Training programs should focus on self-advocacy and independent living skills.

e Inclusive policies under NEP-2020 should be effectively implemented to support

students with intellectual disability.
5.0 Conclusion, Recommendations and References

5.1 Conclusion
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The present study examined the psychological perspectives of students with intellectual
disability during their transition from school to higher education in Haryana. The findings
revealed that most students experienced moderate levels of psychological adjustment and
self-efficacy during the transition process. Although family support was found to be a strong
facilitating factor, students continued to face challenges related to academic expectations,

social adaptation, confidence, and independence.

The study further demonstrated that psychological adjustment is significantly associated with
family support. Students receiving higher levels of emotional, educational, and social support
from their families showed better readiness for higher education. The findings emphasize the
importance of structured transition planning, counseling services, and institutional support

mechanisms for ensuring successful educational outcomes.

The study concludes that effective implementation of inclusive education policies and
transition support services can significantly improve higher education participation among

students with intellectual disability in Haryana.
5.2 Recommendations
Based on the findings, the following recommendations are proposed:

e Transition planning should begin at the secondary school level.

e Schools should provide career guidance and counseling services for students with
intellectual disability.

e Higher education institutions should establish disability support centers.

e Parents should be actively involved in transition planning and decision-making.

e Self-advocacy and independent living skills should be incorporated into school
programs.

e Teacher training programs should include transition education and inclusive practices.

e Awareness programs should be organized to reduce stigma related to intellectual
disability.

e Educational institutions should ensure accessibility and reasonable accommodations.
5.3 Educational Implications

The study has important implications for educators, policymakers, and institutions:
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e Schools can develop structured transition programs.
e Higher education institutions can strengthen support services for students with
disabilities.
e Policymakers can formulate evidence-based transition policies under NEP-2020.
e Families can play a more active role in preparing students for higher education.

e Special educators can focus on developing confidence, independence, and self-

determination among students.

5.4 Suggestions for Further Research

e Similar studies may be conducted in other states of India.

e Comparative studies involving different disability groups may be undertaken.
e Longitudinal studies may examine transition experiences over time.

e Research may explore the effectiveness of transition intervention programs.

e Future studies may investigate employment transition after higher education.
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